. . . the study of the relations between music and the nervous system of the child, though yet in its infancy, gives cause for hope that it may play a part as a curative agency for maladjusted lives. (Winn, 1954: 1) While the emphasis may change between authors and across decades, the cumulative message is familiar: when taught well and sufficiently supported, music offers all children the chance for expression, insight and development, and so has lasting effects on their
U n d e r s t a n d i n g m u s i c a l l i f e h i s t o r i e s
Stories of exceptional musical lives are relatively familiar from academic and popular literature: composers' childhoods, with their evidence of early musical genius, were themselves a staple of music history and appreciation lessons in earlier decades, and have been the subject of films and novels more recently. Biographical research with highachieving instrumentalists has also considered the formative influences on musical success, emphasising the early start and diligent effort required to accumulate the 10,000 hours of practice needed if professional levels of expertise are to be reached (Ericsson et al., 1993) .
For those with ambitions for a classical performing career, childhood is crucial for acquiring the skills, discipline and determination to succeed, and Maria Manturzewksa states clearly that the absence of live music at an early age may have a severely limiting effect on later achievement:
The musician who made his or her first contact with music after the age of nine may reach the status of the professional musician, even a good one at that, but he or she will probably never attain full ease and naturalness of musical performance. The emotional costs of public performance will always be relatively high [. . .] Stagefright and emotional insecurity never leave them. (Manturzewska, 1993: 133) Manturzewska identifies many other obstacles to professional success, and although her adherence to age-related 'critical periods' of learning now seems somewhat inflexible, her strong belief in the power of the instrumental teacher's personality and expertise is convincing. While Gary McPherson (2009) ' (p. 101) . Parental expertise in music is not a necessary precursor to a child's success (Sloboda & Howe, 1991) : more important is the provision of an environment in which music is an integral part of home life, evident in singing around the home, frequent listening to recorded music and attendance at concerts (Howe et al., 1995) . As aspiring young musicians enter adolescence, significant adults contribute to self-belief by affirming or rejecting the emerging 'musician identity' which will help to sustain continued musical effort and interest (Davidson & Burland, 2006: 478) . (Gavin, 2001: 56 (Gavin, 2001: 57) .
Music education is concerned not only with identifying and supporting exceptional performers, but also with providing all children with access to musical opportunities. Much less is known about the foundations of 'ordinary' musical lives, and the role of school music within those lives (a topic notably absent from the biographical reports of the high achievers discussed so far
John Holt, the influential writer on educational psychology, challenges the prevalent view that foundations for musical involvement must be laid in childhood, stating that 'musical people are particularly prone to talk this way ' (Holt, 1978: 4 ' (McAdams et al., 2001: 484) . One such illustration from the literature has a musical flavour pertinent to this study: [A] (Pillemer, 2001: 131) Even amongst well-meaning teachers, who habitually avoid such sharp criticism, the effects of a teacher's personality and behaviour upon his or her pupils can be unpredictable. Tom Barone (2001) (Barone, 2001: 180 (Gavin, 2001: 59) . However, such interpretations are at the heart of this project, which seeks to determine not just the characteristics of supportive home and effective educational contexts for music, but also the factors which bring them to the forefront of young people's consciousness, such that music becomes a significant part of their lives.
F i n d i n g s a n d d i s c u s s i o n
The wealth of material generated by the 71 respondents offers many possibilities for analysis and discussion, and here the focus will be on some of the most fundamental questions posed by the data:
• Who is responsible for laying the foundations of musical involvement?
• Where did these participants find opportunity, encouragement and teaching in music?
• How can home and school environments be enriched to provide the best possible musical start for all children?
S t r o n g e s t m u s i c a l i n fl u e n c e s f r o m h o m e a n d s c h o o l
An analytical focus on the balance between home and school influences was prompted by an overview of the data, in which the people, events and other factors most often mentioned by respondents were collated into a rank ordering of strongest influences (see Table 3 ). C o m p a r i n g h o m e a n d s c h o o l i n fl u e n c e s
A further check of the data was made to ensure that the overview given in Table 3 reflected Table 4 ,
the responses of a range of participants, not just those who gave the most verbose descriptions and so mentioned the most influences. Respondent numbers in each category were compiled, resulting in three groups: those influenced most strongly by the home environment, those reporting strong school influences, and the overlapping group, who had experienced the dual influence of home and school equally strongly. These three groups were then compared, in order to gain a sense of the characteristics of those home and school environments which had emerged as the most nurturing for respondents (see

where it should be noted again that the percentage figures are used only to generate the rank orderings that are also provided in each column). A striking finding from this home/school comparison is that the only factor to feature in all three groups is the 'inspiring instrumental teacher', an influential adult who can cross the boundaries between home and educational contexts and so holds a pivotal role in recognising and affirming young people's developing musical interests and skills. With parents supporting instrumental lessons, and school teachers providing opportunities to use the resultant skills, instrumental teachers bridge the gap between home and school that can otherwise cause young people to feel that their musicianship is going unnoticed. Instrumental teachers can also offer the individual attention and nurturing that seems to be a critical factor in securing musical interest: My first piano teacher [was] a remarkable performer and person who taught me from age 9 to 18. Without her, I doubt I would have gone on to a career in music (not just due to skills she taught, but also to her passion for music). (UK4, aged 30) My viola teacher [. . .] was probably the most influential person, although he only taught me for one year. He motivated me to want to practise, and included in his teaching far more than just the technical aspects of playing. (UK9, aged 28)
The piano teacher I had at school was quite terrifying, but she seemed to think we had a special bond because her surname was the same as mine. So she was not as nasty to 
T h e ' i d e a l h o m e '
Returning to the three groups identified in 
T h e ' i d e a l s c h o o l '
Turning to the school-influenced group (column 3 of 
S c h o o l / h o m e i n fl u e n c e -t h e r e a l i d e a l ?
Respondents who were strongly influenced by home and school (column 2 of B a l a n c i n g h o m e a n d s c h o o l i n fl u e n c e s (Green, 2002: 56) 
